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PRESENTERS:



• discrepancy between the Stadio lesson plan format expectations and its execution during 

teaching practice assessments.

          - This raises questions about whether challenges in lesson delivery are due to a lack of  

              understanding of the lesson plan components or limited teaching skills.

           - Variation in lesson presentation quality and preparation suggests a gap in either

               comprehension or implementation of the lesson plan template.

•    The study aims to investigate the underlying causes of this issue.



• To determine students' understanding of the interrelation among the phases of the 

Stadio lesson plan template.

• To explore students' perceptions of prior knowledge in lesson progression.

• To assess students' understanding of how objectives shape lesson steps.

•  To analyse students' views on integration within the lesson plan template.

Objective of the Study:



• 36 4th Year Waterfall Campus Stadio Students

• 180 Formal lesson plans  

• Lesson plans are formally assessed by mentor and supervisor.

Sample:



Constructivist Theory:

  - Emphasizes active knowledge construction.

  - The role of prior knowledge and experiences in shaping new learning.

 Herbartianism Theory 

  - Focuses on structured lesson planning (preparation, presentation, 

generalization).

  - Importance of clear objectives and building on existing knowledge.

THEORETICAL FRAMEWORK



➢ Differentiation and ICT adaptation for neurodiverse learners.

➢ Time and classroom management issues .

➢ Learner autonomy .

➢ Lesson content connection to real-life applications.

➢ External factors and unanticipated learner needs.

➢ Reactive adjustments.

➢ Template lacks provisions for real-time disruptions.

➢ Reflection is often shallow.

Planning and implementation gaps negatively affect student comprehension and 
lesson outcomes.

KEY FINDINGS (CHALLENGES IDENTIFIED)



Lesson Template Strengths:

  - Aligns with Constructivism and Herbartianism theories.

  - Supports structured lesson phases and reflective practices.

KEY FINDINGS CONTINUED…



TABLE: APPLICATION OF THEORETICAL MODELS IN LESSON PLANS

Principle Presence in Plans (%)

Encouraging Participation 70

Active Learning 65

Constructing own Knowledge 40

Herbartian Model Reflected 20



➢  Areas for Improvement:

•   - Incorporation of contingency plans.

•   - Guidelines for better time management and inclusivity. 

➢ Enhancing the Lesson Plan Template:

• Add sections for flexibility and contingency planning.

• Focus on inclusive learning strategies.

➢ Professional Development:

• Workshops on differentiation, ICT integration, and reflective practices.

• Mentorship programs for time and classroom management.
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